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Purpose of this Session @

Obtain a better understanding of Relative Language Proficiency (RLP) which
compares a student’s English proficiency scores relative to their Spanish proficiency
scores to gain a better understanding of the full linguistic profile of each student.

In this symposium, we will

* Guide you on how to gather, plot and interpret your identification data to make
meaningful conclusions regarding students’ language dominance to inform
instruction;

* Provide you with instructional strategies available to you and your students that
will promote student English and Spanish language development.



Defining Relative Language Proficiency

Defining Relative Language Proficiency:

* The degree of bilingualism manifested by individuals who know two languages, that is, the
relative level of proficiency in each of the languages.

* A student may know both equally well, in which case we speak of balanced bilingualism.

* Or, the student may exhibit greater control of one over the other, in which case we consider the
first language to be dominant over the second.

Determining Relative Language Proficiency

* May be determined by examining a student’s LAS Links English and Spanish identification and /or
progress monitoring results

* May be determined by examining a student’s LAS Links Espaiol and TELPAS English results

* In either case, LEAs have multiple opportunities to make comparisons and make instructional
decisions based on the data at hand



Examining and Plotting the Scores

@

* Start by running reports for both English and Spanish assessments for all students

* Looking at the English and Spanish reports side-by-side, plot where each student
falls in the matrix

Student Report

o English Results

Informe del Estudiante o é Informg del
y "= Espanol Results sudene

Student ID #: 21296 Schoal: EL SCHOOL 1D del estudiante: 21296 Escuela: EL SCHOOL
Birthdate: 12/29/2009 District: SCHOOL ISD Fecha de nacimiento:  12/29/2009 Distrito: SCHOOL ISD
Gender: M Test Date: 05/20/2001 M Fecha de la prueba: 05/20/2021
Grade: 05 Form/llevel:  Alevel4-5 05 Forma/Nivel: Espaiiol A Level 4-5
Class: Grades 4-5 - EL 1 Spanish
About the LAS Links Assessments Acerca de las evaluaciones LAS Links
LAS Links® is an integrated suite of English and Sparish langusge proficiency and I tooks designed your LAS Links® es un conjunto integrado de evaluaciones de proficiencia de los idiomas inglés y espariol y de heramientas didacticas disenadas para
languags learning program. reforzar su programa de aprendizaje de idiomas.
Student Overall Proficiency Level Nivel de Competencia General del Estudiante
Level 1: Level 2: Level 3: Level 4: Level 5: 1 Nivel 2: Nivel 3: Nivel 4: Nivel 5:
Beginning Early Intermediate Intermediate Proficient Above Proficient P Intermedio ‘Competente Superior

v/ < — . f

Proficiency Level Definitions Definicién de niveles de proficiencia
Level 1: Level 2: Level 3: Level 4: Level 5: 1 Nivel 2: Nivel 3: Nivel 5:
Beginning Early Intermediate Intermediate Proficient Above Proficient Pre-intermedio Intermedio Superior
At Level 1, student At Level 2, student s At Level 3, studentis At Level 4, student can Atlevel 5, En el Nivel 2, ol estud En el Nivel 3, el estudi En el Nivel 5, el
s beginning 1o developingtheabiity  developing the shiltyto | effectively communicats | student sffectively e‘“ﬁz’:“"" la i deranoliindola Sriralisbediniic
develop the ability communicate for different  effectively for. at i for social it para csingis: pmp&'mssmglsy
to communicate at purposes stschool. The  for different purpases school. The student may  and academic purpases. (it it cloctvamenis pars ‘scadémicos con pocos,
school. The stude atschool. The smdent preduce some errors. with few, ff any, errors. escuela. El estudiante diferentes propésitos en la si los hay, errores.
may communicate that can interfere with may make emors comete emores que escuela. El estudiante
nomverbally or through with pueden interferir con la pusde cometer arrores
" comunicacién. que interfieran con la
the home language. communication e
Student Results Resultados del estudiante
Level 1 Level 2 Level 3 Level 4 Level 5 Nivel 1: Nivel 2: Nivel 3: Nivel 4: Nivel 5:
330 Beginning 453 Earlyintermediate 492  Intermediate 528 Proficient 579  Above Proficient 656 280 incipi 444 P 467  btermedio 489  Competente 539 Superior 626
L] [ ]
398 - Overall Scale Score’ 465 - Escala general de resultados’
cenortine Cot [ S— Student's Performance | Desempenio del estudiante
n @ in ~
porting Category o Categorias del informe compatancia IR = = s
Listening (LI) 420
x wsue sl e P auls "
Speaking (SP) 474 Expresién Oral (EO) 457 3 - —— —— ol e N

Reading (RD} 411 R - Lectura LLE)

Writing (WR) 290 . , - Escritura (ES)

Comprehensior? (LI + RD) [ 340 B Comprension’ (CA + LE)

Qral* (SP + LI 459 2 - Interaccion Oral (EO + CA) 3

N/A = Not Applicable INV = Testlnvalddation N/A = No hay datos digponibles del estudiante  INV = Datos del etudiante no son vélidos




LAS Links Proficiency Level Definitions

@

Available on the Teacher and Parent

Resources page at

www.LASLinks.com /Texas

Parent and Teacher Resources

Proficiency Level Definitions

prelAS Proficiency Level Definitions
(Englizh B} {Spanizn &)

Instructional Strategies

nstructional Strategies

Coming Scon!

LAS Links Proficiency Level Descriptors for Grades 4-5

Speaking

Listening

Reading

Proficient students typically
dnminmtmnqlll)lu use

irreguiar plurals, appropriate

Writing
Above Proficient students typically use | A level 5 student communicates
P P effectively in English, with few if any

and commas in a date; differentiate

from run-cas.

T;l’l!':l:::’llhl pdﬂllu

communication is chear and cos

m‘fu.“' contain mm-w

Hablando
Lin estudiarte del nivel 5 nomalmerie consiniye
rases con un vocabularia sofisbcada y sin enores
Joramaticales i dar informacion, descritin staciones
sociales, praguntar, expresar opinicnes, expicar
procesas, negacar, dar insinucsiones y descrbic
lugares; usa un vacabuladi prociso para idensbcar y
| doscrib obietos.

foon verbos rasales,

LAS Links Espariol - GRADOS 4-5

Descriptores cortos del nivel de competencia

lUn estudianta del nivel 5 sueke segu instrucaanes
suties da

JUn estudianta dal nivel 5 normakmente deide palabras
silabas,

lun debate o una keccian en la dlase  de un cugnlo
leido en voz alta, y determin |a informacitn diave
lpara resumir una tarea.

[Un estudiante del nivel 5 normalmente uliiza pluraies
ireguiares, articulos adecuados y comas en una

[Un estudiarte del ivel 5 52 comunica eficazments en
ingles, casi sin emores, en un ampio rango de

identica rmas, snénimos y

yfrases.

enel
Tiene

lsequidas. i ir una

[irecuentes, 1=

o flsdez,

Jusa el autacantrol para comprobar la comprensibn.

una preferencia

[determina ia secuencia e idea princigal de untextoy fclara y compieta, aungue psads contener emores

Jsimples gramaticales.

lsintacticas, fanolégicas y discursivas al vatar temas
Inuewos y familiares:

U
rasas completas con errores simples de
P y

0
instruccicnes de varios pasas que utlicen un

afie|

‘Tivel § normaiments Usa i

Jpocs frecuentes para saber ol sgnificads de palatiras; [concordancia de tiempos vesbales y pronombres
ot ; B .

[Un estudiarte del nivel 4 52 comunica de manra
[efectiva en inglés dentro de un rango de exigencias

¥
o6 de frases conplebas

su grado en el contexda

|explicar procesas y expresar ¥ , [sater ol sgrviads; busca wn gréfies, fescalar,
lobjetes po y dasci . ina a dea |latla o Gagrams: i foinosy ol s escibe e |mastscotl o  ecoptode s
Jobjetcs comunes. frincigal de diasa, .y sintacicas, fonoigeas ¥
[vocabuario correcto en general y gramitica sencila. |esinuciura organizativa de un texto. fescrior naivo; los i enla y familares.
2 feomuricacien.
Early Intermediate students ¢
identify very common cbjects
2 social ions and T el I 3 n estudiante del nivel 3 normalmanie [On estudiante del nivel 5
function in simple phrases, |irases adecuadas al dar informacién, negociar, dar | instrucciones orales que i sfip y iz, lbdsica comects, ol orden normal,  |caparidad de comunicarse de forma efactiva en inglés|
Early words and phrases M [academion ¥ sgn frases sencillas con alguncs
4 ‘social situstions, and use bas frases oon [palaras y recuerda detalles escrbos an el fexto, fermores que no imgiden la comprension; escribe frases (apropiada a su grardo en el contexto escolar. Los.
Intermediate | vocabulary and simple phras 3 |esrores al dascribr stuaciones sociales y nama lsimples basadas en una sefie yia
related to a sequence of picts |cuenios simples con frecueniss errores gramaticales |errores gramaticales, sir yde organizacien  [comarensién. A
miliar Intermediate (oo ooy oo loua limitan la isticas laxicas,
Bogik s are gk sintaciicas, onoibgicas y discursivas al ¥atar temas
to dewelop receptive and prog
1 skills i English.
A [ L B palabias [Un estucianie 6o nvel 2 noraknarte Taia 8 (O studiante e rivel 2 contiga desanolando 3
Beginning y cuenlo leidaen  [Irecuates en afijoy raiz éescriber axpiicar comparar o expresarse usando  |caparidad de camunicarse en ngks dento del
|describe su funcien con frases sencilas, construye  fvoz alta. las pero que pueden Los ermores imgiten 1 comunicacién
palairas y rases aldescribi sitiaciangs socialesy fcontener errores gramacales, de estructura y e comgrension bisicas. Las caraclerisicas éxicas,
2 1s3 un vocabuiaria bésico y expresianss sencilas feleccitn de palabras gue impiden |a comunicacian. (sintaciicas, fanolégicas y discursivas del inglés
| Ealy  |relacionadss con ura sscusncia s iméganes de |ecmienzan a emerger.
intermediate [entomos famikares.
T eshdianie gl nivel 1 &St empezandoa (O estudants e nive 1 &5 empezandoa T el T (O estudiante el mivel 1 empieza a desamolar 1os
|esarotar habiidades receptias y pr wralar ¥ irokar (sesaroliar habikdades receplivas y productivas en (1506 receptvos y productvos del ingkis en el contextol
inglés. ingiés. rglés. rgiés fescoler, aunque es posibie que l comprension se
[semuesive de forma no verbal o mediante el isoma
f [del eshuante, en lugar de en inglés.
Beginning



http://www.laslinks.com/Texas

LAS Links Proficiency Level Definitions

@

Proficiency
Level 1

BEGINNING

A Level 1 student is beginning to develop receptive and
productive uses of English in the school context, although
comprehension may be demonstrated nonverbally or through
the native language, rather than in English.

Proficiency
Level 2

EARLY INTERMEDIATE

A Level 2 student is developing the ability to communicate

in English within the school context. Errors impede basic
communication and comprehension. Lexical, syntactic,
phonological, and discourse features of English are emerging.

Level 3

INTERMEDIATE

A Level 3 student is developing the ability to communicate
effectively in English across a range of grade—level-appropriate
language demands in the school context. Errors interfere with
communication and comprehension. Repetition and negotiation
are often needed. The student exhibits a limited range of lexical,
syntactic, phonological, and discourse features when addressing
new and familiar topics.

PROFICIENT

A Level 4 student communicates effectively in English across

a range of grade—level-appropriate language demands in

the school context, even though errors occur. The student
exhibits productive and receptive control of lexical, syntactic,
phonological, and discourse features when addressing new and
familiar topics.

ABOVE PROFICIENT

A Level 5 student communicates effectively in English, with few
if any errors, across a wide range of grade—level-appropriate
language demands in the school context. The student commands
a high degree of productive and receptive control of lexical,
syntactic, phonological, and discourse features when addressing

new and familiar topics.




Relative Language Proficiency Matrix

Relative Language Proficiency (RLP)
Spanish
1 2 3 4 3

2
English

3 3:3




Examining and Plotting the Scores

@

For both English and Spanish, levels 1-3 are considered limited proficient in the

language

Relative Language Proficiency (RLP)

Overall Composite Score

Spanish

Garcia, Maria [Smith, Randa Trevino, Sasha ollette, Nannette Hardin, Mary
Lopez, Anthony Canales, Missy Brown, Jimmy Gonzales, Pedro
[Smith, Carla Valdez, John
4 Sanchez, Mark
Wrace, Jim
Villareal, Crystal
Michaels, Pete Sanchez, Pedro Garza, Noel arcia, Lupe
Fermandez, Mario
E ng || Sh Guerro, Marcus Benevides, Gary
Hampton, Melissa Guzman, Lupe
Femandez, Samantha
Benevides, Steven
Rangel, Patty
4 Seremetis, Angel
Guerro, Maria Jackson, James Santos, Angelica
Tuen, Sam Dempsey, Rafael




Relative Language Proficiency in the Speaking Domain

@

Relative Language Proficiency (RLP)

1

Hablando

2

3

9

Lopez, Anthony Treving, Sasha Collette, Nannetie Gonzales, Pedro Villareal, Crystal
Canales, Missy Valdez, John
Smith, Carla Sanchez, Mark
1 Garcia, Rick
Garcia, Maria Brown, Jimmy Hardin, Mary
Michaels, Pete
Speaklng Garcia, Lupe Beneyides, Steven

3

Fernandez, Mario




Strategy: Scaffolds and Supports

Sensory Supports

Graphic Supports

Interactive Supports

Real-life objects (realia)
Manipulatives

Pictures & photographs
[llustrations, diagrams & drawings
Magazines & newspapers

Physical activities

Videos & Films

Broadcasts

Models & figures

Charts

Graphic organizers
Tables

Graphs

Timelines
Number lines

In pairs or partners

In triads or small groups
In a whole group

Using cooperative group
structures

With the Internet (Web
sites) or software programs
In the native language (L1)
With mentors

Image source: “Teaching for Biliteracy.” /eaching For Biliteracy -, https://www.teachingforbiliteracy.com/.



Strategy: 7 Hip Pocket Tools

o
=5
1. 10/2 Discussions %’%
2. "“Say it with me” or “Read it with me” %%
3. Color Coding and Shape Coding Zsf%:fﬁo
4. Sketch or Visual %ﬂ%
5. Paraphrase _

6. ASL, TPR, hand gesture
/. “Prove it”

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.
(www.ProjectGLAD.com)
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http://www.projectglad.com/

10/2 @

1. Less than 10 minutes of instruction . l ’

2. Students discuss the new material

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

"Say it with me." or "Read it with me."

Students repeat the new
language acquired with us.

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

Color Coding and Shape Coding

SENn+ence
PCR-FErNNINEG -

Use color coding to show
categories and relationships.

RITENOURISEIITENEE

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

Sketch or Visual

Add a sketch or visual to represent
an idea.

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

Paraphrase

i I just said that.w
i

Use your own
words!

Students summarize, retell, and
build understanding by listening
to each other.

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

TPR (Total Physical Response), Hand Gestures @

Sl

]
We add gestures to visually represent key
vocabulary and academic language.

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

“Prove it!” @

We ask students to talk through their
thought process of how they arrived

X

at their response.

Source: Brechtil, M. (2009). Bringing it all together. Project GLAD.

(www.ProjectGLAD.com)


http://www.projectglad.com/

Strategy: Pictorial Input Chart

@

Description/Goal of the Strategy:

* lllustrate unit vocabulary and concepts through pictorials.

* Resources for pictorials include textbooks, expository children’s books, website, and teacher
resource books.

bitaf ]2 o, “menrfe - ~|DESEREE
Tk - mill . NPC

) oe——

e HearS_ o : 3
1 Q= ey ""’ﬁ,,; %1 oues _/ NS e

: L A~

Source: Brechtil, M. (2009). Bringing it all fogether. Project GLAD. (www.ProjectGLAD.com)


http://www.projectglad.com/

Strategy: Pictorial Input Chart

Steps:

1. Use an opaque, overhead, or document camera to enlarge the picture and trace
on butcher paper in light pencil, including vocabulary words and notes.

N

With students present, trace over the pictorial with markers, providing verbal
input as you go. Chunk your information in different colors.

Revisit to add word cards and review information.

Create LANGUAGE FUNCTIONAL ENVIRONMENT.

Allow students to color pictorials.

A O

At the end of the unit, make a master to use next year, and then raffle the
pictorials.



QSSSA

Pose open-ended Question

fhse an open-

a S‘— ru ciu red ended guestion.

Y s conversation

«se rich vocabulary
*keep it posted

Signal when ready to answer

Teacher provides sentence Stem

Support
Enm:h
g

Share in partners, small group, etc. Z e |

Assess

@ distuss
in pairs or
grovps



https://seidlitzblog.org/2019/03/27/qsssa-more-than-turn-talk/

QSSSA Script and Reasoning

@

(QUESTION) Class, without calling out answers, think Linked to objectives and lesson goals, to activates prior
about this question... knowledge for Emergent Bilinguals.

(SIGNAL) When you think you have an answer in mind, | Build in wait time for Emergent Bilinguals to process.
let me know by

(STEM) When you discuss your answers, | want you to Provides opportunity for students to practice targeted
respond in this format... academic language.
(SHARE) Turn to your partner and discuss... Increases student talk, chance to compare their

response with others, and 100% of class practices
targeted language.

(ANSWER) Using your sentence stems, respond when | Scaffolds for Emergent Bilinguals ensure students are
randomly call on you or write your response. prepared to respond.




LAS Links Instructional Strategies
www.LASLinks.com/Texas on the Parent and Teacher Resources Page

@
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prelLAS Instructional Strategies
www.LASLinks.com/Texas on the Parent and Teacher Resources Page

Available for download (at no additional costl) from the Parent and Teacher Resources

Teaching activities and strategies designed for preK and Kindergarten classrooms
Strategies promote oral language (39 strategies) and pre-literacy growth (40 strategies

P

PRE-LITERACY
| COMPONENT Pre-Lﬁer
acy Cornpo,.,em s

trateg;

Gles

Y

L
o5
7\ Let's Tell Stort
ofP: | ’

prelAS ORAL
APSN e
Lo
Q&oﬂ““

! LANGUAGE SC’)’ Wi
hat v,
ou Hecvr

COMPONENT

ey

prelAS ORAL .
LANGUAGE Slmon SO')/S

COMPONENT

COmpqy
NENT. p,
Conrg "e-Litere,
NT T ¥ Compy
Abilty g 0 r/iSTED: ReCean;e;'n; :
Sify up X)

3 Stories
e and f,
OWercgse

0.
NIUOGS expe
then shep =0 apy
" with gh, PIOACh: Spyy,
IS G0 theg e I i g
M inferpratgy, M exper;
°NCe iy |
) ity ang
ity |

OnENT: et
" roam
o of fhe
SxPerience 7

i
p: RecePl *
B . production

O
atrat ¥ putary ces
hitsta] plefe sentent! .
SY coduce <OMP d expect Teacher g
Aability 19 P o 3 N g WCUsSIOR 1,
s For <o, e notates rough )
odet expeSOTOT g g questot ™ PORr i g, g OIS regpy o o TSStiony i
° o 0 st O student A, form of o Story o o O Shart hers con e "
na fram d e 1 or py of inef
x tavor® eacher rocor, g, ragraph iscussion 1,y % Sdents g
cher gy, 'S stu chart Y having g, Part i
e o P lettoy PP an e 1M 5 4p 1, |
Ppe
S e Py o
‘at

a
Post somPIe senternc®
@ e

NS
oy word o
= othey e Sch g e, 5,
ve ek Erager Snclings, g
ra:
® Encovrad® o

ing comPIe'
S sto
¥ home nd

« tave SV o o
o As studen® ‘““‘3“°f’5 qudents) O
read ents
9 i fo
animals, g " Parensy, Siblings, st ’:Ed

[ee
conret =
Apility 1 o

e S
Promo!
o 1987

A
° prict it
:

@amrm“‘a'« ,\: i
audert® 7 o vOr

ontent on following dirgc
g directions, sich o
; . M
) and Rense Kuriiia (lllunvulur)! e By £
Ons from the text o
s he /she rea,
g P - ads fo :mderl'!, stug imii
e, st T 50 that whe e recp
lents can dembnsh.ﬂe the. mUVEme::";r s
5 they are.
94 ttudents by chonging the orr o



http://www.laslinks.com/Texas

Relative Language Proficiency
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Thank you! @

DRC Customer Service — Texas

Toll Free: 833-867-5679 Option 1 Toll Free: 833-867-5679 Option 2
Order Support Technical Support
Texas Order Support Email: Texas Technical Support Email:
LASOrderTX@datarecognitioncorp.com LASTechTX@datarecognitioncorp.com

Customer Service Hours: 8:00 am —4:30pm CT M-F
www.LASLinks.com/Texas
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